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“There is a crack in everything,
that's how the light gets in”
Levnard Cohen (1968)

Cohen's iconic words are a message of hope reminding us that hardship, sethacks, and
obstacles are opportunities for growth, change, and learning. His poetic insight inspires
us to believe that we need not fear our imperfections because resilience and empower-
ment can grow from obstacles and hardships.

“Cracks" in Choices have enabled the evolution of seven editions and left me with
the inescapable conclusion that it will forever remain a work in progress. In each new
edition, user feedback, emergent research, and pracrice experience have helped me to
re-examine my beliefs, discard outmoded ideas, and replace them with fresh perspectives.

The seventh edition of Choices maintains its basic format and its objective as an
introducrory textbook for students in counselling training programs and a practice
reference for professionals in social work, criminology, nursing, child and youth care,
addictions, psychology as well as professionals and volunteers in other professions
whaose work involves interviewing and counselling. A continuing best-seller in Canada,
Choices combines theory, practice examples with sample interviews, and challenging
self-awareness exercises in a comprehensive, yvet readable format. It is aimed ar profes-
sionals aspiring to gain a wide range of skills based on supported theory and evidence-
based best practices. Although framed in the Canadian ethical and culrural context,
the content of the book is designed to appeal to a broad international audience of
professionals.

This book aims to contribute to the development of professional competence in
five ways:

1. Introducing basic concepts and models to help learners understand the theory and
philosophy of effective counselling intervention skills.

2. Providing realistic examples to illustrate concepts in action.

3. Offering challenging exercises that promote skill development, conceptual under-
standing, and self-awareness.

4. Promoting the importance of a range of skill choices for interviewing, rather than
rules and recipes.

5. Presenting connections to relevant neuroscience research.

In the seventh edition of Choices, all chapters have been rewritten to improve clarity
and include current research, with updated references and weblinks. This edition
continues my commitment to producing a readable and practical text. As much as
possible, 1 have avoided the use of unnecessary jargon, and | have tried to be trans-
parent and explicit regarding my assumptions, a practice that parallels my approach
o counsclling.



Significant changes and enhancements to the seventh edition include:

B A new Chapter 11 exploring neuroscience and counselling
B Significant new content in many chapters related to understanding and working
with seniors

B Updated references and content in all chapters

New andfor updated success tips

B New andfor revised conversations, BRAIN BYTES, and sample interviews includ-
ing the addition of a “reflections” section

B New material on counsellor burnowt, vicarious trauma, and wellness

B  Additional content on substance misuse including drug withdrawal, detox, and the
opioid crisis

8 Content related to understanding and working with paranoia

8 Beconfigured Chapter 10: Cultural Intelligence

THEORY AND PHILOSOPHY

Choices promotes an eclectic approach that encourages counsellors to draw techniques
and ideas from various theoretical models depending on the specific needs of the client
and situarion, not the comfort level of the counsellor. Counselling is a complex blend
of skill, artitude, and creativiry, with the work based on best-practice technigues that
are supported by research. Core skills can be learned and practised, but they are not
recipes. Based on individual client need and context, high-level professionals create,
adapt, and customize skills and strategies, thus avoiding any “one-size-fits-all"” approach.
Among the models thar have heavily influenced this book's content are the following:

Person-centred counselling, pioneered by Carl Rogers
Trauma-informed practice

Cognitive behavioural therapy/counselling (CBT)
Muotivarional interviewing

Shart-term and solution-focused counselling

Emergent insights from neuroscience

The term “cognitive reserve’” describes the brain’s capacity to creatively find ways to
cope with life’s challenges. Social workers and other counsellors who have high level of
cognitive reserve can “switch gears” when one way of solving a problem does not
work. Put simply, they have choices and they are not discouraged or defeated when one
approach to working with clients fails. They can vary their approach to mieet the unique
needs of different clients, cultures, and situations. Over a lifetime of a professional
career, through reflection, education and practice experience that builds on success and
learns from failure, they can grow their counselling skills and cognitive reserve.

Every interview requires an intelligent choice of skills and strategies To make
wise choices, counsellors need 1o develop a wide range of practice skills based on sup-
ported theory (science) and proven practice (evidence-based best practice). When
counscllors have a repertoire of skills, they can make knowledgeable choices based on
the unique needs of clients and situations, rather than their own personal comfort
levels or established routines. In simplest terms, the more choices counsellors have,
the greater their ability to match their work to the needs and wants of their clients, and
the less their need to repeatedly use the same skill. Effective counsellors are wise
enough to know when to—and when not to-use particular skills. Similarly, the goal of
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counselling is to help clients achieve versatility in their capacity to solve problems and
achieve goals.

Skill and technique can be impressive, but alone they are insufficient. Compassion, car-
ing, empathy, an ability to suspend judgment, objectivity, professionalism, sclf-awareness,
and sufficient psychological health are some of the personal qualities and commirments
that must operate in tandem with knowledge and skill. Counsellors need to be genuine,
maintain warm and caring regard for their clients, and recognize the inherent worth of
people. Kadushin (1990} discusses the important mix of skill and feeling:

Many might say that if they had to choase between feeling and technique they
would choose feeling as the more important prerequisite. Perhaps so, bue if one has
to make a choice berween these qualificarions, an injustice has already been done to
the client. It should be possible to offer the client an interviewer who i1s both armitu-
dimally correct and technically proficient. {p. i}

Respect for Diversity and Culture

Diiversity includes differences in such major variables as race, religion, age, sex, sexual
orientation, physical and mental ability, economic capacity, language, culture, values,
beliefs, preferences, and ways of thinking and behaving. The diversity of today’s coun-
selling caseloads requires thar counsellors develop a range of interviewing and counsel-
ling skills. Competent counsellors are able to vary their style depending on the unique
culture and worldviews of their clients.

Choices emphasizes cultural competence. Since everyone is unique, each with
his or her own mix of values and beliefs, culture is a variable for work with all cli-
ents. When working with clients from visible minorities and those who are margin-
alized by poverty or discrimination, counsellors must examine the sociopolitical
realities that frame the clients’ circumstances. They also need to develop sufficient
self-awareness to escape or manage any tendency to be culture-bound—rthe assump-
tion that all clients share their values, perspectives, and ambitions or, worse still,
that client differences represent deficiencies. By sustaining a multicultural perspec-
tive that recognizes and prizes diversity, counsellors can avoid the pitfalls of ethno-
centrism (the belief that one's own views and culture are superior). Culturally
competent counsellors view cultural differences as opportunities to widen their
horizons and deepen their versatility. They remember to be humkble enough to learn
from their clients.

Phases of Counselling

This book divides the counselling relationship into four phases: preliminary, begin-
ning, action, and ending. Each phase involves common as well as unigque tasks and
skills. For example, the beginning phase focuses on relationship development and
problem exploration. Predictably, skills for developing relationships, like active listen-
ing, are most useful in the beginning phase, whereas skills such as confrontation are
not recommended. But the subsequent action phase focuses on helping clients develop
new perspectives, set goals, and implement change strategies: thus, skills such as refram-
ing and confronting are used extensively in this phase

The four phases are developmental, with success at one phase dependent in part
on success at previous phases. For example, clients are more willing to accept confron-
tation in the action phase if a solid relationship or trust has already been established in
the beginning phase. In general, reference to the four-phase model allows counsellors
to make some predictions about the climate of the interview and to determine which
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skills and tasks will be needed. However, practitioners must be cautious in applying the
mode] too riporously to every counselling interview because there are always circum-
stances tor which the sequence of events will differ sharply from the model.

Values and Ethics

Ethics are principles of acceprable conduct. Professional associations such as the Cana-
dian Association of Social Workers and the Canadian Counselling and Psychotherapy
Association have formal statements that define ethics and standards of practice for their
members. Similarly, values are ideas and principles that individuals and groups consider
important or worthwhile. In counselling, cerrain core values are of particular importance:

1. Belief in the dignity and worth of people

2. Bespect for the client's right to self-determination {i.c., for freedom of choice and
the right to control one's own life)

3. Commitment to work for social justice

The Counselling Relationship

All editions, including this one, have prioritized the importance of the dient/fcounsel-
lor relationship as a major determinant of success. The counselling relationship is
something very special. It's negotiated. It's non-reciprocal. It has a purpose. [t is
designed to recognize and mobilize strengths. It requires counsellors to abandon their
biases and suspend any tendency to give advice in order to listen and respond in a man-
ner that creates the conditions for trust, growth, and change.

Counselling should empower clients and strengthen their self-esteem. It has very
lLittle to do with giving “good advice,” but it might involve providing information and
assisting clients to evaluate alternatives in order to support them to make informed and
self-determined choices. Best-practice counselling draws on the expertise of clients to
participate in decisions related 1o the goals and process of counselling. For this reason,
counsellors should demystify their work through open discussion of their methodolo-
gies, assumptions, and intentions. Moreover, commitment to client self-determinarion
restrains counsellors from abuse of power or control. In promoting client self-determi-
nation, counsellors use a strengths approach that empowers clients by assuming their
capacity to cope and change.

The counselling relationship creates the conditions for change to occur and the
motivation for change to proceed. The counselling relationship nurtures the natural
need that evervone has to grow and change. The cornerstone of this is empathy, a
unigue and powerful way of listening that alone is sufficient to help many people. It
is not a technique that we activate when counselling, but rather an empathic approach
to life that Roger's describes as a “way of being.”

Counsellor Self-Awareness

Effective counsellors are self-aware, open to feedback, and willing to learn. As counsel-
lors become deeply involved in a relationship with their clients, they need o contral
their own biases, and constantly monitor their feclings and thoughts so that they are
able to separate their experiences and feelings from those of their clients.

Knowledge of self, including consciousness of one’s values and beliefs and the
impact of one's behaviour on others, is a prerequisice for effective counselling. Coun-
sellors who lack self-swareness may confuse their clients” feelings with their own.
When counsellors are unaware of their own needs, including those that are unmet,
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they risk unconsciously using their counselling relationships to meet personal goals
instead of client goals. In addition, without self-awareness, counsellors will be ignorant
of those arcas of practice in which they are competent and those in which it will be
difficult for them to work with objectivioy

Competent professionals know themselves, and they ensure thar their values and
beliefs do not become 2 burden to their clients. They accept that exploring and reflect-
ing on one’s competence and the limits of one's role and expertise are fundamental o
professional practice. For counsellors, this process of self-examination continues
throughout their careers.

Neuroscience and Counselling

In recent years, neuroscience has emerged as an important new force in counselling.
Since the 1990s new technologies have spawned an explosive interest in the brain.
These imaging technologies have resulted in enormous progress in our understanding
of the brain. One of the most relevant and exciting findings is the discovery that our
brains are “plastic” and in a constant state of change. Life experience, adversity, trauma,
risk taking, and learning shape and reshape the brain in ways that help us cope with the
challenges in our lives. Or, alternatively, they may drive us to depression, anxiety, and
substance abuse.

A growing bady of neuroscience research has confirmed the validity of counsel-
ling by demonstrating in dramartic ways how counselling changes the brain. Counsel-
ling works! Now, we have the science to prove it. We have learned how counselling
basics such as listening, empachy, asking questions, and the establishment of relation-
ship counselling harness brain plasticity and promote positive brain growth. It's already
exciting, even though we are still at the beginning stages of what is certain to be an
avalanche of profound developments in coming vears. Neuroscience is providing
answers to the question, “How can counselling help create conditions that promote
positive, empowering brain growth or repair!” As a result, [ think that in the near
future college and university counselling programs will require courses on the brain
and neuroscience.

Social Justice and Advocacy

Although the topic is beyond the scope of this text, counsellors should also consider
their responsibility to extend beyond their role as counsellors to social and political
action. As advocates for social justice, they should strive to reduce gender, cultural,
and other forms of discrimination. They should also promote changes in social policy
as well as modification in the functioning of formal organizations and institutions to
mect the needs of clients.

STRUCTURE OF THE BOOK

The book is divided into 11 chapters.

Chapter | explores professional identity and introduces readers to the basic con-
cepts of ethics, values, and self-awareness.

Chaprer 2 explores the basic namre of counsclling skills and strategies. In this
chapter, four major skill clusters are introduced: relationship building, exploringfprob-
ing, empowering, and challenging. The four-phase model of counselling (preliminary,
beginning, action, and ending) is proposed as a model for understanding the evolution
of the counselling relationship. As well, the important components of a trauma-
informed approach are introduced and discussed.
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Chapter 3 examines the helping relationship and considers the core conditions
of effective counselling. Sessional and relationship contracting are featured in this
chapter.

Chaprers 4, 3, and 6 explore the active listening skills of amending, silence,
paraphrasing, and summarizing (Chapter 4), questioning {Chapter 5}, and empa-
thy {Chapter &). Specific ideas for interviewing and working with youth are discussed
in these chapters.

Chapter 7 is concerned with action-phase skills that motivate clients to think dif-
ferently and make changes in their lives. Two important theoretical models, cognitive
behavioural counselling and motivational interviewing, are featured.

Chapter 8 presents information on working in difficult situations, such as when
clients are resistant or potentially violent.

Chapter 9 looks at concepts for working with various populations, including those
who are dealing with mental disorders, contemplating suicide, or who have addictions.

Chapter 10 explores important concepts and issues related to counselling dients
from different cultures. This chapter includes a discussion of spirituality and counsel-
ling, reflecting a growing interest in and acceptance of spiritual issues in counselling. In
this chapter, multicultural competencies for Canadian counsellors are introduced.

Chapter 11, new to this edition, explores issues related to neuroscience and coun-
selling including a discussion of brain problems

Features

People learn in different ways, so this book includes a range of features designed o
assist learners in understanding at the cognitive, emotional, and behavioural levels.
Each chapter contains the following elements:

B Learning Objectives: key concepts that will be addressed in the chapter

8 Summary: a short review at the end of each chaprer thar summarizes important
ideas

B Conversations: a unique feature presenting teacher—student dialogues about
frequently asked questions

Sample Interviews: annotated interview excerpts that illustrate and explain
chapter concepts

Success Tips: short, practical ideas for counselling success

IHustrative Figures: diagrams that support or embellish chapter concepes

Brain Bytes: short links to interesting and relevant neuroscience

Exercises: end-of-chapter reflective questions to give readers practice developing
self-awareness, practice skills, and conceprual knowledge

Weblinks: links to websites related to the chapter's material

Glossary: definitions of key terms

SUGGESTIONS FOR STUDENTS

If you are studying this book as part of a course on counselling skills, you will proba-
bly have the apportunity to develop skill competence in a number of different ways:

B Watching instructor demonstrations
B Conducting practice interviews using role-plaved or (preferably) real-life scenarias
8 Completing the chaprer exercises
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B FBeceiving feedback and evaluation from instructors and student colleagues who
observe your work

B Using sudio and video recordings to understand and assess vour verbal and non-
verbal responses

8 Working with clients in practicum field settings

In most counselling skills courses, learning groups are used to practise skills. Ulsu-
ally, these learning groups use classroom simulations and practice interviews in which
you assume the roles of client, counsellor, and observer. Each of these roles offers
unique challenges and opportunities for learning.

Practice Interviewing: When You Are the Client

The client's role offers a powerful opportunity for you to understand client feelings
and expectations. You may find that vour reactions are similar to those that clients you
will work with in the ficld experience:

8 Ambivalence about sharing feelings or details about personal issues
B Feelings of vulnerability and fear of being judged, embarrassed, or ridiculed

As a client, it will be up to you to contral how much you wish to disclose; how-
ever, by raking reasonable risks, you can enhance your learning opportunities and
insights. However, you should remember that a training environment does not provide
the time or setting to address complex problems.

Practice Interviewing: When You Are the Counsellor

When you are asked to practise your newly learned skills as a counsellor, vou may
feel clumsy and insecure as you take risks to change established communication pat-
terns or experiment with new skills and strategies. As a student with limited training,
you may be reluctant to ask questions that seem to invade the privacy of your col-
leagues. Moreover, when dealing with sensitive issues you may fear that vour lack of
experience will damage vour clients. You may also fear that your colleagues will judge
you as inept. As well, when vou are being observed by others, the intense focus on
yvour work can be unsettling and anxiety-provoking. But all these reactions are com-
mon, and you will probably find that your colleagues feel the same way. Most profes-
sional counsellors take many years of practice and study to become competent and
comfortable using a full range of skills. What is important is that vou persist and
avoid the natural temptation to stick with familiar patterns of communicating. Skills
that are awkward in the beginning will, with practice, become part of your natural
and preferred style

Il you create the right eonditions, others will halp yeu with feedback that will support the
development of your skills and self-awareness.

Practice Interviewing: When You Are the Observer

Student observers are responsible for watching the interview and providing feedback
to student colleagues who are practising their counselling skills. At first, vou may be
reluctant to offer feedback, perhaps worrying that your remarks will generate anger or
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hurt feelings. But keep in mind that the observer’s role gives you an excellent opportu-
nity to develop the skill of giving feedback and practise this skill.

Helpful feedback is energizing and does not detract from another person’s self-
esteem. As people learn and practise interviewing and counselling skills, they may feel
vulnerable and awkward. Hence, it is important to remain sensitive to their emotional
and psychological needs, while balancing their needs for information and correction.

Observer feedback may be of two types: supportive or corrective.

B Supportive feedback recognizes strengrhs. Consider how vou respond differently when
your strengths are acknowledged rather than when your weaknesses are targered. Yet
despite how obvious this idea seems, many students and professional counsellors are
very problem-oriented and fail to acknowledge client or colleague strengths. Supportive
feedback must be genuine (rue) and delivered without rescuing or patronizing. If you lie
to others to avoid hurting them, your credibility as a source of feedbadk will diminish.

B Corrective feedback challenges others to examine or change behaviour. But
before giving corrective feedback, consider your relationship with the other per-
son. If your relationship is based on trust and caring, corrective feedback has the
potential to be effective. However, if your relationship has unresolved conflict,
corrective feedback is more likely to be perceived as an attack. If people think
your feedback is harsh, demanding, or controlling, there is a higher probabilicy
that they will resist. Here are some general feedback guidelines:

B Be specific. Avoid generalities such as, “Your interview was great.” Anchor
your assessment by identifying the specific behaviours and responses that you
observed that contributed to the success of the interview.

B Don't use corrective feedback as a means to control, impress, or punish. Pay
attention to your tone of voice and other nonverbal behaviour. Make sure
that you avoid lecturing and pointing fingers.

B Timing and pacing are important variables. Supportive feedback is more use-
ful when sclf-esteem is low: In addition, feedback is most effective when given
as soon as possible, but ensure that you protect personal privacy:

B Avoid overwhelming student counsellors by providing too much feedback.
Warch ftor nonverbal cues or ask them to let you know when they would like
to stop the process.

B Ask people to self-evaluate before offering your opinions. You may be sur-
prised to find that they already have insight into the problem areas; thereby
reducing the number of areas in which you have to provide direct feedback.

B Feedback has the most potential for success if it is invited or targeted to per-
ceived areas of need. Contract with others to deliver feedback. Ask questions
such as “Would you like me to offer my ideas on what happened!” or “Are
there specific issues that vou're concerned about!™

B Evervone is different. Some people preter feedback to be direct and to the
point. Others may prefer it “sandwiched™ berween positives. Others need time
to reflect before responding, or they may profit from visual and written illustra-
tions. Discuss preferences with student counsellors, then respond accordingly.

Some people have an immediate reaction to feedback that will differ from their
reaction once they have had time to ponder what you have said. For example, a person
who responds defensively or even with anger may, on reflection, come to accept your
input and see things differently. The opposite can also be true—people who react
favourably may later develop other feelings, such as resentment or confusion. Checking
back during future encounters is one strategy for keeping abreast of others’ reactions.
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Remember that giving helpful and caring feedback is one way of developing and
strengthening relationships If you are honest and supportive with others, yvou greatly
increase the probability they will be honest and supportive with you when you ask for
their helpful feedback.

Developing an Effective Learning Group

When vou work with student colleagues in each of the three roles, discuss yvour
fears as well as your expectations of one another. You will need to work to develop
a contract or agreement on how yvou will work together. Practice interviews are
powerful learning opportunities when they are based on real rather than role-played
feelings and issues. Consequently, it will be important to establish a climate of
safety, where confidentiality will ke respected. Some important principles to
remember:

B Colleagues who are in the client’s role are disclosing personal issues and feelings,
50 it is essential to respect their digniry and right to privacy.

B Everyone has different capacities for intimacy. Do not expect that all members of
a learning group will disclose at the same level. Accept individual differences.

8 Learning the skills of counselling requires a willingness to give up familiar pat-
terns of communication and attempt new approaches. Expand your limits by tak-
ing appropriate risks to try new skills and be tolerant of colleagues who are
engaged in similar risk-taking.

B Feedback from others is an important part of learning. Therefore, try to make it
easy for others to give vou feedback by consistently responding nondefensively.
Help others give specific feedback by asking targeted questions.

Expect that the process of learming and experimenting with new skills will result in a period
of awkwardness and self-consciousness. For a time, it may seem as though your capacity
1o counsel others i regressing.

Keeping a Personal Journal

A personal “for vour eyes only” journal can be a significant adjunce to your learning.
The journal is a tool for introspection that provides a private means for documenting
and exploring yvour thoughts and feclings related to the development of vour counsel-
ling skills. There are no rules for journal writing other than the need to make entries on

a regular basis and to try to avoid self-censorship.

Using This Book

If you are using this book as part of a course on counselling, vour instructor will pro-
pose 3 suppested reading schedule that structures your reading over the semester, and he
ot she will assign or adapt the chapter exercises to fit your learning needs. Another way
to use the book is on an “as vou need it basis, using the index or chapter headings to
locate specific content. As well, you are encouraged to use other books, journals, and

tools, such as Internet research, to supplement your learning. However, yvou should read
this book {(or any book) critically and seek to understand and explore the ideas and try

them out.
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Counselling Skills as a Way of Life

You may be surprised to discover that the skills of counselling are also the skills of
effective everyday communication, and that the process of developing vour counsel-
ling competence may begin to influence your personal relationships. As counselling
skills become part of vour style, vou may find vourself becoming a little more inguisi-
tive and more sensitive to the feelings of others. However, yvou may find that others in
vour life do not welcome the changes in your manner and style. When you change,
others around you have to accommodate vour changes. If vou become more probing in
vour questions, they must be forthcoming with their answers. When vou become more
empathic, their feelings become more transparent. These changes move the relation-
ship to a deeper level of intimacy, which may be frightening for some, particularly if
the pace is too fast for their comfort level.
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Professional ldentity: Ethics, Values,
and Self-Awareness

LEARNING OBJECTIVES Stuart Mies/123RF

B [deniify the Canadian professionals that provide counselling services.
m [dentify how counsellors can work within the limits of their competence.

B Define and describe professional ethics, including standards related to dual rela-
tionships and confidentiality:

B List and describe the core values of counselling.

B [dentify principles for understanding and resolving ethical dilemmas.

B Understand the importance of counsellor objectivity and self-awareness.
B Understand and manage personal needs and values in counselling.

B Recognize and address burnout and vicarious trauma as workplace hazards.

PROFESSIONAL COUNSELLORS IN CANADA

Many professionals, such as social workers, child and youth care workers, psychologists,
psvchiatrists, nurses, and psychiatric nurses, do counselling work. Most are members
of professional associations like the Canadian Association of Social Workers (CASW)
and the Canadian Counselling and Psychotherapy Association (CCPA: see Table 1.1).



TABLE 1.1 Professional Associations in Canada

wwew cacrel ca

Canadian Addh:thn Counsellors Certification Federation

Canadian Art Therapy Association werwcatainio.ca
Canadian Association of Music Therapists Wi musictherapy. ca
Canadian Associabion of Rehabilitation Professionalk whiw_carpnational ong
Canadian Association of Social Workers WA CASW-ACTS Ca
Canadian Counselling and Psychotherapy Association WAW.CCPA-A0Cp.Ca
Canadian Criminal Justice Association www.CCja-acip.ca
Canadian Indigenous Nurses Association WAW_ANSC ON.CA
Canadian Nurses Association WiW_CNa-aiic. ca
Canadian Psychialric Association WA CPA-ADC.ONE
Canadian Peychological Associabion W CaLCA
Canadian Therapeutic Recreation Association wiww.Canadian-ir.org
Council of Canadian Child and Youth Care Associations www.cyocanada. ca
Peychosocial Rehabilitation Canada W DI pSCanada. conm

As members, they are subject to codes of ethics governing acceptable professional
behaviour. Membership in these associations usually requires a university degree and,
in some cases, a master’s degree or Ph.l

Social workers generally have university training with a bachelor's degree in social
work (BSW) or a master's degree in social work (MSW). In addition, they may have spe-
cialized training in areas such as family therapy or group work. Social workers might work
in private practice or be emploved in hospitals, prisons, schools, or community social
service agencies. Many social workers also work for government agencies investigating
incidents of child abuse and neglect. Social workers are the largest professional groap
providing support and counselling to people with psychiatric disorders. Increasingly, with
the aging of the Canadian population, social workers are deploved to work with seniors.

Counselling psychologists are usually qualified at the Ph.D. lewvel, but some jurisdic-
tions allow registration for those with a master’s degree. They may work as counsellors
or may specialize in other areas, such as in administering and interpreting psychological
tests. Psychologists are often employed in private practice, but they may also work in
settings such as prisons, hospitals, schools, and private industry.

In contrast, psychiatrists are medical doctors with advanced training in psychiacry.
They are specialists in the treatment of people with mental disorders. Psychiatrists are the
only counselling professionals licensed to prescribe medicarion. Psychiatric nurses gener-
ally have two to four years of training. Historically, they worked in psychiatric hospitals and
wards, but today, increasingly, they are working in community based mental health settings.

Community college graduates with one to two vears of college training also provide
counselling services in settings such as transition homes, addiction centres, employment
counselling agencies, and community mental health. The nonprofit social service sec-
tor also uses volunteers to deliver services in sertings such as crisis phone lines, where
people in distress call for assistance or referral. In addition, the professional counselling
community is often supported or replaced by an array of self-help support groups, such
as Alcoholics Anonymous (AA) or Narcotics Anonymous (MAL

Social Work and Social Justice

Like other professionals in the helping professions, social workers counsel clients to
help them develop insight, solve problems, deal with emotional pain, and enhance
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relationships. They may also support clients by providing information, social skills train-
ing, or resources. One special feature that distinguishes social work counselling from that
performed by other professionals is its dual focus on working with individuals as well as
their social environment (Dale, Smith, Norlin, & Chess, 2009). Social workers assume
that an individual can be understood only in the context of his or her environment;
thus, they pay particular artention to the interaction of the person and the environment.

Unique to social work is the important professional responsibilicy to promaote social
justice or “fairness and moral rightness in how social institutions such as government,
corporations, and powerful groups recognize and support the basic human rights of all
people” (Sheafor & Horejsi, 2008, p. 6). Social justice commitment involves advocacy
to promote human rights and more equitable income redistribution, political action to
change oppressive legislation or policy, public educarion to shape public opinion, and
efforts to build community. Social workers recognize that social problems arise, at least
in part, from ineffective social systems.

While counselling is important in helping individuals cope, it is insutficient in deal-
ing completely with these great challenges. Thus, because this book explores anly the
counselling component of social work pracrice, practitioners are cautioned to approach
this task with the broader mission of social work in mind. Value 2 of the Code of Ethics
of the Canadian Association of Social Workers (2005) ocutlines the obligations of social

workers to advocate for social change:

Pursuit of Social Justice

Asg a resule, soctal workers believe in the obligation of people, individually and col-
lectively, to provide resources, services and opportunities for the overall benefic of
humanity and ta afford them protection from harm. Social workers promote social
fateness and the equitable disteibution of resources, and rake setion to reduce bareers
and expand choice for all persons, with special regard for those who are marginalized,
disadvantaged, vulnerable, andior have exceptional needs Social workers appose preju-
dice and discrimimation against any person or group of persons on any grounds, and
speciiically challenge views and acrions that stereotype particular personis oF groups.

Principles:

B Social workers uphold the righe of people to have access 1o resourees to mest bagic
human needs.

B Social workers advocare for fair and equitable sceess to public services and benefirs.

B Socisl workers advocate for equal trearment and protection under the law and chal-
lenge injustices, especially injustices thar affect the vulnerable and disadvanraged.

B Social workers promote social development and enwvironmental management in the
interests of all people. {p 3)

ETHICS

Ethics are the principles and rules of acceptable or proper conduct. All professions have
ethical guidelines, designed to protect both clients and members. Ethical codes define
the limits of permissible behaviour and the sanctions or remedies for member violarions
of ethical standards. Codes of ethics serve the following broad purposes:

B Professionals can use their codes to assist them with decision making and as a refer-
ence for their practice.

B Ethical codes help shelter clients from incompetent and unethical practice by mem-
bers of the profession. Ethical codes recognize that clients may be vulnerable and
subject to manipulation and abuse of power by professionals, so they constrain
professionals from taking advantage of clients.

Professional identity: Ethics, Values, and Self-Awareness
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m  Ethical codes also provide guidance on how counsellors can deal fairly with col-
leagues and their employers, including the responsibility to address the unethical
conduct of colleagues.

B Codes outline the philosophical and value principles of the profession. For exam-
ple, the code of the Canadian Association of Social Workers has six core social
work values:

Walue I: Respect for the Inherent Dignity and Worth of Persons
Value 2: Pursuit of Social Justice

Walue 3: Service to Humanicy

Value 4: Integrity of Professional Practice

Value 5: Confidentiality in Professional Practice

Value 6: Competence in Professional Practice (CASYW, 2005, p. 4)

These ideals are echoed by the Canadian Counselling and Psychotherapy
Association, which articulates the following fundamental principles as the basis
for ethical conduct:

a. Beneficence: being proactive in promoting clients" best interests

b. Fidelity: honouring commitments to clients and maintaining integrity in
counselling relationships

c. Nonmaleficence: not willfully harming clients and refraining from actions that
risk harm

d. Autonomy: respecting the rights of clients to self-determination
e. Justice: respecting the dignicy and just treatment of all persons
f. Societal interest: respecting the need to be responsible to sociery (CCPA, 2007, p. 2)

Unethical behaviour typically arises from issues related to one or more of the
following: breaking confidentiality: misrepresenting or working bevond one’s level of
expertise; conducting improper relationships, including sexual activicy with clients; and
causing conflicts of interest, such as entering into business or other dual relationships
with clients.

Professional associations are responsible for monitoring their own policies and for
investigating and resolving violations of ethical conduct. The CASW and CCPA are
examples of professional bodies that can formally discipline members who violate their
codes of ethics. As well, counsellors who are not members of professional associations
may work with agencies that provide guidelines for ethical behaviour and decision making.

In addition, legislation defines and restricts the use of certain titles, such as social
worker, psychologist, and psychiatrist, to those who have the appropriate degree or
training. The clients of these professionals can report misconduct or concerns to the
appropriate professional association; however, there may be no legislation preventing
people from offering counselling services under a wide range of other titles, such as
counsellor, personal therapist, family and marital counsellor, and personal growth con-
sultant. These practitioners may not have had formal preparation or training, and clients
should be cautious when they seck their services.

Although the codes are the primary source for professional decision making, coun-
sellors should also consider relevant theory, research, laws, regulations, and agency
policy. When faced with ethical dilemmas, they should consider consultation with
colleagues, supervisors, professional associations, and legal counsel. In addition, the
CCPA has published an ethics casebook (Shulz, 2000) designed to assist counsellors in
clarifying ethics and standards of practice, and the CASW has published Guidelines for
Ethical Practice (2003) as a reference point for social workers on ethical practice.
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Dual Relationships

A dual relationship is a relationship in which there is both a counselling relationship and
anather type of relationship, such as a business relationship, a friendship, or one of sexual
intimnacy. The essential purpose of counselling is to meet the needs of clients, but dual rela-
tionships lead to the risk that counsellors could misuse (or be perceived to be misusing)
their professional relationships for personal gain. In dual relationships, the counsellor has
a personal interest that may conflict with the client’s interests. This may lead to intended
or unintended exploitation, harm, manipulation, or coercion of dients. To prevent these
problems and any conflict of interest, dual relationships must be avoided because of their
potential harm to clients and the risk of damage to the image of the profession.

Mot surprisingly, the codes of ethics for the various counselling professions strictly
prohibit cercain tyvpes of dual relationships, especially those of sexual involvement.
Generally, they also prohibit sexual intimacies with former clients for a specified period
after rerminating the counselling relationship, but this injunction may extend indefi-
nitely “if the client is clearly vulnerable, by reason of emotional or cognitive disorder, to
exploitative influence by the counsellor. Counsellors, in all such circumstances, cleardy
bear the burden to ensure that no such exploitarive influence has occurred and to seek
consultative assistance” (CCPA, 2007, p B12).

Professional Boundaries

Despite ethical guidelines, boundary violations and abuses do occur. Beviewing the
available research, (Thoreson and colleagues 1993) found that the incidence of sexual
contact between counsellors and clients ranges from 3.6 to 12.1 percent. Conducting
their own study, the researchers found after surveying 1000 randomly selected male
members of the American Counseling Association (ACA) that 1.7 percent of the
respondents reported engaging in sexual contact with a client during a professional
relationship, and 7 percent reported engaging in sexual contact after a professional rela-
tionship (Thoreson et al | 1993).

Physical Contact The CASW"s Guidelines for Ethical Praceice (2003) offers this guid-

ance on the issue of physical contact with clients:

Socil workers avoid engaging in physical contact with clienrs when there 15 a possibaliry
of harm to the client as a result of the contact. Social workers who engage in appropriate
physical contact with clients are responsible for serting clear, appropriate and culturally
sensitive boundaries wo govern such contact. (p 17)

While the CASW guidelines do not define appropriate physical contact, common
sense needs to prevail. Fear of the implications and repercussions of touching has led
some settings to become “no touch” environments; however, this practice may negate
the needs of some clients, particularly children who need physical contace. In an edito-
rial on the importance of touching in child and youth care settings, Tom Garfat (2008)
emphasized the importance of touch when working with youth, but he also stressed
that workers need to learn when not to touch. He distinguishes “berween those who
would touch youth in the most normal and healthy of ways; a pat on the back, a touch
on the shoulder, a comforting hug when the world is a difficult place, a hand held in a
moment of crisis, and those who use the opportunity to touch a young person as an
opportunity to satisfy their own needs and desires™ (p. ii3). Garfat strongly endorses the
eliminarion of inappropriate touching, but urges us to remember that “touch is part of
human nature, touch is developmentally necessary, touch is part of healing, touch isa
form of communication, and touch builds bridges"” (p. x).
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absolute confidentiality: Am
Essurance that chent disclosures are not
shared wath anyene.

relative confidentiality: The
assumptan that client deschosures may be
shared wathin the agency with superdisors
or colleagmes, outsade the agency with
client permission, or with others becausa
of legal reguirements, such as thase
contamed within chéld sbuss legisiation.

While sexual intimacy is clearly unethical, the appropriate boundaries of other
relationships may be less clear. As Reamer (2002) observes,

Orther dual and multiple relationships are more ambiguous and require careful analysis
and conaultation. Examples melude social workees in eural communities who cannot
avorid contact with clients in social settings, social workers who are invited by chients
o attend an important life event, social workers' relationships with former clients, and
social workers” unanticipated encounters with clients at an Aleohalics Anonymous
meeting when both parties are in recovery. (p 66)

Miller (2007} discusses the challenges that professionals who work in rural or small
towns face when applying and interpreting ethical standards such as “the need to main-
tain professional boundaries and at the same rime achieve a sense of personal belonging
in the community” (p. 168). She also notes the vulnerability that workers feel, due to their
high visibility, when their actions are scrutinized by members of the community.

Pierce and Schmide (2012) suggest that rural dynamics and culture affect how pro-
fessional boundaries are defined:

For example, over time, the professional may be invited o community events, a wed-
ding, or a celebration for which amendance is viewed as significant by the communiry.
Not artending may cause disharmony or barriers berween the practitioner and the
community. (po 248)

Confidentiality

The rules regarding confidentiality are integral to every code of ethics. Ethical guidelines
stress that the confidennality of clients must be protected. Indeed, most clients enter
counselling with an expectation that what they say will ke kept private. For the most
part, counsellors can assure clients that they will keep their disclosures confidential;
however, often it is not so simple. Absolute confidentiality nueans that client disclosures
are not shared with anvone. Relative confidentiality means that information is shared
within the agency with supervisors or colleagues, outside the agency with the client’s
permission, of in courts of law owing to legal requirements, such as child abuse legisla-
tion. Usually, clients can be assured only of relative confidentiality.

To provide optimum service to clients, counsellors must share information abour
them within the agency. To monitor the quality of work and help counsdlars improve
their skills, supervisors need to review client files or consult with counsellors by review-
ing audio and video recordings of their interviews. Other counsellors within the agency
also have access to files.

Many people believe that counsellors and other professionals enjoy “privileged
communication,” that is, they are legally protected from having to share information
that they have obtained while exercising their professional duties. However, the courts
can subpoena counsellors” records because Canada has no legislative protection for
licensed or unlicensed psychotherapises.

There are valid reasons, including some legal requirements, for sharing informa-
tion. For example, all jurisdictions in Canada have legislation that requires counsel-
lors to report suspicions of child abuse and neglect to the appropriate authorities.
Similarly, counsellors might have to break confidentality when they believe thar clients
might harm themselves or others. Counsellors need to become familiar with the pre-
cise wording of relevant statutes in their area since laws may vary significantly among
jurisdictions.

One often-quoted legal precedent is the 1976 Tarasoff case, in which the client told
his counsellor of his intent to kill his girlfriend, Tatiana Tarasoff. The counsellor told
the campus police of the threatr, but he did not warn his client’s girlfriend or her family.
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The client, a student at the school, subsequently carried out his threat and killed the
young woman. | he young woman's parents brought a successful lawsuit against the
counsellor and the universicy. This litigation established that, when counsellors believe
that a client represents “a serious danger of violence to another,” they have a duty to
warn potential victims (cited in Nesbite, 2017.).

Become familiar with the lagiskation in your area that requires you 1 report Suspected cases
«af ehild abuse or neglect, bul remember it is not your job to conduct an imvestigation unless.

you are legally assigned this role.

Since the Tarasoff decision, there have been numerous Canadian applications and
legal precedents that address the duty to warn issue. The CASW s Guidelines for Ethical
Practice (2005) allows for disclosure when “necessary to prevent serious, foreseeable, and
imminent harm to a client or others"” (p. 6). The guidelines also obligate social workers
in such circumstances to notify “both the person who may be at risk (if possible) as
well as the police™ (p. 8). The CCPA Code of Ethics (2007) has a similar duty to warn
obligation that requires counsellors to “use reasonable care to give threatened persons
such warnings as are essential to avert foreseeable dangers” (p 7).

Clients have a right to be fully informed regarding the limits of confidentiality,
including any legal or ethical responsibilities that require counsellors to share informa-
tion. Through discussions regarding confidentialicy, counsellors can reassure clients thar
computer and file records are safe.

Counsellors can take a number of steps to protect client confidentiality. They
should discipline themselves not to discuss clients in public places and at parties or
other social events. Counselling work is demanding, and an important part of dealing
with the stress of the job is to unwind by talking about difficult cases and personal
reactions with colleagues and supervisors. This is a healthy and necessary component
of professional wellness. Unfortunacely, time pressures and large caseloads may leave
little or no time for this process during the working day, so it is easy to fall into the trap
of discussing clients over lunch or in other settings where confidentiality cannot be
ensured. The obviows risk is that the conversation will be overheard. Even when names
are not used, sccidental listeners may think that they know the person being discussed.
In addition, they may decide that they will never go for counselling because what they
say would soon be spread all over town.

Although it is tempring for counsellors to discuss clients with family and friends
because they are available as supportive listeners, they should avoid doing so. Family and
friends are not bound by the same ethics as counselling professionals. They could easily
disclose what they have heard, perhaps with a seemingly innocent observation or comment.

Sometimes counsellors breach confidentialicy by failing to take simple precautions.
For example, taking phone calls during a counselling session can lead to careless breaches
of confidentiality and suggest to clients that the counsellor treats their private matters
casually. In addition, counsellors should remove all case records, phone messages, and
notes from their desk. This prevents clients from seeing the names of other clients and
reinforces the fact that the counsellor will not leave private records in public places.

%mhnwgﬂmmtrmmhﬂmﬁﬂmmandﬂymm
the nature of the call. Clients may not have informed room-mates or family members that

they are seeing a counselkor.
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walues: 'What individuals and gmups
consider mportaat or werhwhile.

TABLE 1.2 Confidentiality Guidelines
# Review professional guidelines such as the CASW's Guidelines for Ethical Practice and the
CCPA's Code of Elfics.

* [rvolve clients. Keep them informed and seek their permission to release infarmation.
Remember that freadarn of inforrmation statides may ghve clisnts the rght 1 access your files,

= Become famillar with relevant legal statutes (e.g., child abuse or mental health kegislation)
that define and limit confidentiality. Disclose only the information that is required.

* Protect client records with secune filing systems. Do not leave files, notes, or phona messages
about clients out where they may be read by others. Ensuna that electronically stored data is
protected .

# Ensure that consultations with others concerning clients are legitimate and condocted in
a private and professional manner. This precluedes conversations about clients at social
gatherings or in public places such as restaurants.

* Ensure that intendews are private and free from Interruptions.

* Dizcuss cllents only with supervisors and use only support staff for processing necessary
paperwork and documentation.

# Mover use client names, initiale, or identifying data in emails or text messages

# Exceplions to the rules may, and somatimes must, be made when there are suspleions of

child abuse or neglect, when requined by law (such as a subpoena), and when there is a
risk to self or others (sulcide threat or threat of violenca).

= Never use social media to discuss cients, even if you change names and identifying
information.

The interview itself should be conducted in private, not where other staff or dients
may overhear. When greeting a client in the waiting room, counsellors should refrain
from using surnames; however, they need to be sensitive to the fact that many seniors
and people from some cultures are insulted by the casual use of their first names.

Sometimes counsellors meet clients by chance in public places. When this hap-
pens, counsellors should ensure that they maintain confidentiality, even when the client
appears unconcerned. They should gently shift the conversation to a neutral topic or
suggest a private time and place to continue the discussion. At that time, counsellors
can explain why they avoided a public discussion.

Table 1.2 outlines some imporcant confidenciality guidelines.

VALUES FOR PROFESSIONAL PRACTICE

Values are principles or qualities that individuals and groups consider important or
worthwhile. Ethics are derived from values. Values represent beliefs about what is desir-
able and good. Personal values describe what individuals consider desirable and what
they believe is right and wrong. Professional values describe fundamental beliefs thar
the profession holds about people and ways the work of the profession ought to be
conducted. Clearly, professional values (as reflected in ethical codes of conduct) and
personal values have a major impact on shaping the practice of counselling profession-
als. Two key values of counselling are the belief in the dignity and worth of people and
the client’s right to self-determination.

Belief in the Dignity and Worth of People

Belief in the dignity and worth of people is the core value of counselling. This value
commits counsellors to ensuring that their clients are treated with regard for their rights.
It obligates counsellors to demonstrate acceptance of the individual and to uphold
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confidentiality. Counsellors who value the dignity of their clients appreciate diversity
and reject stereotyping, labelling, and other dehumanizing practices.

Counsellors must trear clients fairly, regardless of personal feelings toward them. For
example, counsellors must resist the natural temptation to spend more time with cliencs
they favour and less time with those whom they find difficult. Counsellors are expected
to apply their skills and knowledge at an optimum level for each client, regardless of their
personal reaction toward any client. Clients may have behaved inways that counsellors per-
ceive to be offensive, but this belief does not give counsellors licence to be disrespeciful or
to withhold services. Discriminatory practices are strictly prohibited by both major codes:

8 Counsellors actively work to understand the diverse cultural background of the
clients with whom they work, and do not condone or engage in discrimination
based on age, colour, culture, ethnicity, disability, gender, religion, sexual orienta-
tion, marital, or socioceconomic status. (CCPA, 2007, p. 9)

B Social workers recognize and respect the diversity of Canadian society, taking into
account the breadth of differences that exist among individuals, families, groups
and communities. {CASW, 2005, p. 4)

These ethical guidelines underscore the need for professionals to learn about other
cultures. Such learning increases sensitivity and awareness of how values, beliefs, and
worldview define one's behaviour and thinking. This topic will be explored in more
depth in Chapter 10.

Counsellors, especially those who work with high-risk clients {such as those with
chronic addiction problems) need to be careful that their view of, and attitudes toward,
clients do not become jaded. Jaded counsellors often have a cynical and pessimistic
perspective on the willingness and capacity of their clients to change and grow. Coun-
sellors who believe that clients are incapable of growth are likely to invest less energy in
supporting change. Moreover, they may be more prone to using controlling responses
because of their expectation that the “clients cannot do it on their own." What would
you predict to be the likely outcome of a counselling session when the counsellar labels
the client “a hopeless alcoholic™? Conversely, belief in the dignity and worth of people
is expressed through positive practices:

B involving clients in decision making, goal setting; and problem solving
B adopting a strengths approach

B maintaining an optimistic view of human nature, including the belief thar people
are capable of change and growth

Client Self-Determination

Self-determination is the principle that clients have a right to sutonomy and freedom
of choice to make their own decisions, insofar as is possible. Counsellors have a dury
to respect and promote this right even when they disagree with the decisions of their
clients. Moreover, choice is an integral part of client self-determination. When clients
have no choices, or believe that they have none, self-determination is not possible:
however, adherence to the principle does not prevent counsellors from helping clients
understand how their actions might violate the rights of others. Mor does it prevent
counsellors from helping clients appreciate the potential consequences of their actions
Some clients, such as people with mental disabilities and young children, may be unable
to make competent choices. If so, counsellors may need to prevent them from acting in
ways that are potentially harmful to themselves or others

Sometimes beginning counsellors are misinformed about the nature of counselling.
They believe that their role is to listen to their clients’ problems and then offer helptul
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